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EnglishDebateintheJapaneseClassroom:
AnIntroductoryOutline
HarryHARRIS
I.INTRODUCTION
DebateintheEFLclassroominJapanhasitsadvocatesandcritics.
TheformermaintainthatstudentsinJapan,asstudentselsewhere,can
andwilldebateinEnglishiftheyareprovidedrelevantandprovocative
topicsandtheguidanceandmonitoringnecessarytohelpthemengage
indebate.Ontheotherhand,someofthelatterproposethatthe
English-languageskillsofmanystudentsinJapanarejusttooweakfor
themtosucceedinmeetingthedemandsofdebateinthatlanguage
whereasothefssuggestthatculturalrestraintsmakeitdifficultor
impossibleforJapanesestudentstogivetheopinionssonecessaryinan
activityofthistype.Thiswritersupportsthefirststance,withthe
additionalviewthatevenstudentsinJapanwithrelativelyweakEnglish
skillscandosuitablysimplifieddebates,whengivenclear,concise
topics,careful,coherentguidance,andconsistentandinsistent
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monitoring.
Ifweunderstanddebateinitsbroadestsensetomean,asBranham
(1991)sosuccinctlyputsit,"theprocessbywhichopinionsare
advanced,supported,disputed,anddefended"(p.1),thereistoomuch
counter-evidenceatalllevelsofJapanesesocietytosupportthe
propositionthatJapanesedonotorcannotgiveopinions.Fromthe
mostmundane,inconsequentialdiscussionsaboutwhattohavefordinner
tothemostworldly,significantonesaboutwhethertochangethe
constitutionortheeducationsystem,nomatterhowobliquelyor
obtusely,Japaneseofferopinions,supportopinions,questionopinions,
anddefendopinions.Oneseesevidenceofthisinthenewspapersand
thehallsofacademi•ajustasinthepubsandbathhousesofsuburbia.
Anyclaimtothecontrarymadeinunreservedandunqualifiedtermsis
untenable.
However,evenifwenarrowtheideaofdebatetoonemorecongruent
withthatofTheEncyclopcediaBritannicaOnline'sdefinitionofit,one
whichconveysthesenseofacontest-a"formal,oralconfrontation
betweentwoindividuals,teams,orgroupswhopresentargumentsto
supportopposingsidesofaquestion,generallyaccordingtoasetform
orprocedure"-itisimportanttonotethatthereisanAsian,andEast
Asian,traditionofdebating,asinIndia(Branham,1991,pp.8-10),China
(Branham,1991,pp.10-12),andfeudalandlaterJapan(Branham,1991,
pp.12-13).(SeeNipponnoKoreKara[2006]forNHK'slong-term
debateseriesonseriousissuesJapanfaces;seealsoOtaHikarino
WatashigaSoridaljinniNattara...HishoTanaka[2006]forNihonTV's
popularizedweeklydebateprogram.)Alsogermanetothisargumentis
thefactthatpost-WarJapanhashadorganizeddebatesinEnglishfor
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universitystudentsfrom1950anddebatesinJapaneseforjuniorhigh
andhighschoolstudentsfrom1997(Yasui,1999).
Evidently,then,thereisnothingculturalthatshouldirrevocablyprevent
studentsinJapanfromengagingindebateintheirownlanguage(s)or
inEnglish.Justasanywhereelse,however,meaningfuldebatehere
requires-especiallyforyoungerpeople-trainingandmonitoringto
promoteasenseoffocusandresponsibility,intermsofacommitment
topreparefortheactivityandcooperatewithfellowteammembers.
Withthisinmind,thispapersupportsthepropositionthatdebatesin
Englishareaviableandvaluable,andconsequentlydesirable,educational
experienceinJapaneseEFLclassrooms-evenwithstudentswhose
Englishskillsarerelativelybasic-andpresentsanoutlinetohelp
organizethem.
Asyoureadthispaper,pleasekeepinmindthatasprofessional
educators,weareallsubjecttodifferentvariableswithwhichwehave
tocontendwhenweteach-fromlargeclassesthatmakeindividualized
attentiondifficult,tosmallclassesthatmakeeffectivegroupworka
challenge;fromclassestaughtintruncatedtimeslotsthatleaveuswith
littletimetogetthingsdone,toclassestaughtinmuchlongerones
thatrequirethatwepaceouractivitiestoensurethatwecontinueto
educate;frommotivatedclassesthatkeepusonourprofessionaltoesto
meetthedernandsofthestudents,todemandingclassesthatkeepus
onourprofessionaltoestomotivatethem;fromlately-1unched,sleep-
starvedclassesofyoungstudentsonearlymidsummerafternoons,todog-
tired,not-yet-dinedcla~sesofmorematureprofessionalsonlatewinter
evenings.Belowfollowsanoutlinefordoingsemi-formal,classroom-
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friendlyEnglishdebates,basedonthiswriter'sownexperienceswith
thematuniversities,Ianguageschools,andelsewhereinJapan.The
outlineismeanttoprovideanintroductory,manipulable,framework,
withthepotentialtoevolveaccordingtothevariablesoftheclassroom,
requiringtheadaptationofthetimeframes,charts,forms,explanations,
andterminologytotheconstraintsencountered.Readerswhoare
familiarwiththeliteraturewillnoticethattheoutlineproposesatype
ofdebatethatdiffersfromsuchformaldebatesasParliamentary,which
requirelittleornoevidenceandinwhichaudienceparticipationmaybe
encouraged,fromteampolicydebates,whichoftenrequireagreatdeal
ofevidenceoftenreadatgreatspeed,andfromLincoln-Douglasdebates,
whichareone-on-one.(SeeWhitman,"DebateFormats,"[2000]fora
briefsummaryoftheseandotherkindsofdebates.)However,here,at
thispoint,thiswriterisproposingdebatesthataredifferently
structured,Iessformal,andnonaudience-directedbecauseoftheease
andspeedwithwhichtheycanbesetupandcarriedoutinourbusy
lives.Nevertheless,anyadaptationderivingiromtheideasofferedin
theoutlineandresultinginmoreformalcontests,whetherintra-orinter-
institutional,iscertainlyunreservedlyencouragedandwarmlyapplauded.
II.WHYDEBATE?
Researchindicatesthatdebateisanactivitythatteachesveryimportant
skillsandideas.(See,forexample,CombsandBourne[1994]for
highlightsonthisresearchandfortheresultsofaspecificstudyofthe
effectsonbusinessstudents;seeGeracimos[2004]foralessacademic
butequallypersuasivearticleabouttheefiectsofdebateonthe
thinking,speaking,andevenwritingskillsofAmericanhighschool
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students;seeMochizuki[2003,pp.16-17]forawell-expressedand,
perhaps,timelyappealthatdebatemotivatesstudentsandthatitinstills
aninterestinsocialissues,whichinturncanhelpmanystudents
academically,forexample,withresearchpapers.)Studentswhoengage
indebatecanimprovetheirabilityinthefollowingareas:
•Researchandanalysisofspeclficissues:Mostdebatepropositions
requirethatstudentsgetinformationfromlibrary,Internet,orother
sources.Studentslearnhowtoaccessthisinformationandselectwhat
isappropriateforthedemandsofdebate.Asaconsequence,theylearn
aboutissuesthatcanbeimportanttotheirlivesandpickupskillsthat
theycanuseinotherareasoftheiracademiclife,andbeyond.
•Criticalthinking:Preparationforandparticipationindebatetrains
studentstoevaluate,actively,whattheyreadandhearandmaysay.
Studentslearntoexaminetheirownbiasesandthoseofothers.
•Reasoneddiscourse:Participationindebatetrainsstudentstospeak
10gicallyandrationally,controllingemotionsthatmightimpairtheir
abilitytocommunicatetheiropinions.Moststudentslearnveryquickly
thatthislossofcontrolcanresultinalostdebateaswellaspeer
disapproval.
•Workwithothers:Thecooperativeeffortthatdebatedemandshelps
studentstoimprovetheirsocialskillsandtheirabilitytoresolve
conflicts.Essentially,theylearntosolveproblemswithothersusing
theirintellect.
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•Languageusage:Whetherstudentsdebateintheirnativelanguageor
inanotherone,theycanlearnvocabularyandimprovegenerallanguage
skills.
Finally,asSnyder(1999)sowellputsit,"Debateisaboutchange.We
areconstantlyengagedinastruggletomakeourlives,ourcommunity,
ourcountry,ourworld,ourfuture,abetterone."Debateencourages
studentstoaccepttheideathattheirowneffortscanhaveaneffecton
theeventsthataredevelopingaroundthem,helpingthemunderstand
thattheyareresponsibleforlearningaboutimportantissuesand
respondingwhentheiractionsmaymakeadifference.Debateinvites
studentstounderstandthattheycantakecontroloftheirlives.
III.THEFIRST.INTRODUCTORY,DEBATE
Torestatesomeoftheideasabove,thefollowingoutlineismeantfor
instructorswithlittletimewhowanttogettheirstudentsinvolvedin
debatequickly.Assuch,readerswillnoticethatthisoutlinemayallow
studentstodebateonthedaythatthisactivityisintroduced.However,
alternatively,educatorswhofindthemselvesininstructionalsituations
withmoretimemaywanttointroducedebateconceptsandmaterialsin
earliersessions,preparingstudentsfordebatemoremethodically,
perhapsensuringthatstudentshaveafirmer,earlier,griponsuch
debaterequirementsasresearch/preparation,organization,and
terminology.Byallmeans,ifsuchisthecase,youareencouragedto
doso.Youarealsoencouragedtochoosefromtheideasbelow,
adaptingthemtoyourscheduleandtotheneedsofyourstudents.If
youcandoso,thenthepurposeofthispaperwillhavebeenfurther
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served.
A.Whenintroducingdebatetoaclass,theinstructorshouldbeginby
explaining,inlanguagethatstudentsunderstand,whatdebateisnot:
itisnotafight-youropponentsarenotyourenemies,butyour
colleagues,withwhomyouareexploringaparticularissue;itisnot
necessarilyanopportunitytoargueyourmostcherishedideasand
ideals,butoneinwhichyoumaywell,indeed,findyourselfplaying
devil'sadvocatearguingpointswithwhichyoupersonallyvehemently
disagree.Debate,itshouldbeexplained,isacooperativeeffortto
examine,andthereforelearnabout,issuesthatcanbeimportantin
ourlives.Debate,itcanbeexplainedtoyourstudents,willbea
cooperativeeffortduringwhichtheywillbeaskedtohelpchoosea
timelytopic,orproposition,preparecogentreasons,orarguments,in
supportof(pro)orindisagreementwith(con)theproposition,and
perhapspreparecounter-arguments,orrefutations,andevencounter-
refutations,orrebuttals.(Theliteratureusestheseterms
inconsistently;however,seeMcGinnis[1954]foranaffirmationthat
refutation"istheprocessofattacking,weakening,tearingdown,or
destroyingtheargumentofanopponent."whereasrebuttal"isthe
processofdefending,strengthening,andrebuildingargumentsafter
theyhavebeenattackedbyanopponent"[pp.125-126].Atanyrate,
whateverterminologyyouchoosetouse,itisimportantto
remembertobeclearandconsistentwhenteachingandusingit.)
B.Whenstudentsunderstandtheabove,theinstructornextelicits
propositionsfromthem.Inthiswriter'sexperience,thisroutinely
resultsinsuchresponsesassummer(Thisisagenuineresponse.),
inwhichcaseitcanbeexplainedthatthisisnotphrasedas
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somethingtodefendoroppose,unlikeSummerisbetterthanwinter.;
Chocolateistasty.(Thisisagenuineresponse.),inwhichcaseitcan
beexplainedthatpropositionsmustbedebatable;andNotgetting
enoughexerciseisnotgood.(Thisisaslightlycontrivedresponse
thatresultedinaveryconfusedandconfusingpastdebate.),in
whichcaseitcanbeexplainedthatpropositionsshouldbeexpressed
clearlyandsimply,withnonegatives.(Forfurtherdiscussionofthe
requirementsofpropositions,seeBranham,1991,pp.31-34;for
discussionofthetypesofpropositions-value(i.e.Whichisbetter?),
policy(i.e.Whatshouldbedone?),andfact(i.e.Isthistrue?)-see
Goodnight,1993,pp.39-44;foraninvaluabledatabaseof[someeasy,
thoughmostlyintermediateandadvanced]debatepropositionswith
"backgroundsummaries,Iinkstowebsitesofinterestand
recommendedbooks,examplemotionsandusercomments,"see
InternationalDebateEducationAssociation,2005).
C.Aftertheclasshasagreeduponaproposition(Studentscanvoteon
this,ortheinstructorcandecideonone.),theinstructorshould
writethetopic-say,Catsarebetterpetsthandogs.-onthe
blackboard.Theinstructorthenplacesstudentsintogroupsoffive
andsubdivideseachgroupintotwoteams,onetobeproandthe
othercon,withtwomemberseach.Theremainingstudentineach
groupwillbethejudge.Telltheclassthateachjudgewillevaluate
thedebateperformanceofhisorherteams,ultimatelydetermininga
winningteambasedonjudgingcriteriathattheinstructorwill
explain,andthat,adheringtothatcriteria,eachteammusttryto
persuadethejudgethatitrepresentsabetter-argued,better-
demonstratedposition.(TOencouragetheideathatstudentsshould
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beabletodebateeithersideofaproposition,theinstructormay
wanttodeterminetheproandconteams.Studentswillinvariably
chooseapositionwithwhichtheyagreeorwhichtheyperceiveto
beeasier.Asforthesizeoftheteams,Iargeroneswillmeanless
discussiontimeforindividualstudents;ofcourse,anythingsmaller
resultsinaone-on-one'debate,whichprecludestheinvaluable
experiencegainediromteamcooperationbeforeandduringthe
debate.
D.Theinstructorthenshouldexplainjudgingcriteriaofwhichstudents
willneedtobeawarewhentheydebateandwhichthejudgeswill
useasabasisfordecidingthewinners.gudgingCriteriain
APPENDIX1,p.12,offersasampleofcriteriathattheinstructor
maywantstudentstokeepinmind.Especiallyforbasicclasses,
thiswillneedtobesimplifiedandcarefullyexplained.Atanyrate,
forthisfirst,introductory,debate,anticipateyourneedtomovefrom
grouptogroupduringthedebate,remindingstudentsofthemore
obviouscriteria,encouragingstudentstositupstraight,Iookeach
otherintheeye,andspeakaudibly.Waituntilfutureclasseswhen
studentshavehadmoremeaningiulexposuretodebatetohold
studentsaccountableformanyofthecriteria.)
E.Theinstructorthenhasthetwoteamsineachgrouppreparethree
argumentsapiecefortheirproandconpositions.(Youmaywantto
separatetheseteamsphysicallyand,inthespiritofthemoreheads
thebetter,evenletthemworkwithteamsfromothergroups.)
Whilethestudentsareworkingontheirarguments,theinstructor
shouldtakethejudgestoaseparateareaoftheclassroomand
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explain,again,thejudgingcriteriathatwillbeused.Atthistime,
alsogivethemguidelinesforscoringthedebate,asintheexample
inAPPENDIX2,p.13,orprovidethemwithasimilarscoresheet.
Ifthereistirneleftover,havethegroupofjudgesworktogetheron
theirownproandconarguments.Thiswillhelpthemduringthe
debate.
F.Whentheclassisready,gooveraschedulewithyourclass,asin
APPENDIX3,p.14,explaininghowthedebatewillbeconducted.
Thenmakeclearthefollowingtoyourstudents:
1.Tearnmembersshouldtaketurnsduringthedebate,i.e.one
personshouldnotdoallofthetalking.Also,whenteam
membersspeak,theyshouldrefertothemselvescollectivelyas
we,notI,toshowthattheyareexpressinggroupideas,notjust
theirown.
2.Thedebatewillbetimedwithastopwatch.
3.Duringthell/2-minuteaffirmative/negativeargumentperiods,the
opponentsshouldjustlistenandtakenotes.Thisisnotatime
fortwo-waydiscussionorrefutation.Iftherearecommunication
problems,debaterslooktothejudgetoaskforrequestsfor
clarification.Alternatively,theycanjustsaythattheydonot
understand.
4.Duringthe5-minutebreakforpreparingquestions,teamsagain
workseparatelyintheirgroupstoformulatequestionsabout
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thingsthattheydidnotunderstand,preparingrequestsfor
furtherexplanations,examples,definitions,etc.
5.Duringthe3-minutequestionperiods,studentsasktheir
questions.Tellthemthatiftheiropponentsareslowto
respondtheyshouldgoontotheirnextquestion.Theyshould
notwastetheopportunitytogetinformationfromtheir
opponents. Remindstudents,however,todotheirbestin
answeringquestions.
6. Duringthe5-minute
workseparatelyin
informationgathered
preparerefutationsof
breakforpreparingrefutations,
theirgroups,usingtheirown
duringthe3-minutequestion
theiropponents'arguments.
tearnsagain
ideasand
periodto
7. Duringthe
shouldjust
remindtheir
atthistime.
1-minute
listenand
students
refutationperiods,again,the
takenotes.Instructorsmay
thatnewargumentscannotbe
opponents
wantto
presented
8.Duringthe2-minutebreakforpreparingthefinalappealtothe
judge,teammembersreviewtheirownideasandthoseoftheir
opponents.Theywillusetheseinafinalattempttoconvince
thejudgethattheirteamhas,infact,m6repersuasivelyargued
anddefendedtheproposition.
9. Thefinalappeal
casestothe
isthe
judge,
lastchanceforteamsto
pointingoutstrengths
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argumentsandthefailureoftheiropponentstorefutethese
successfullyaswellastheweaknessesoftheopponentteam's
arguments.Whattheysayherecouldinviteacceptanceor
rejectioniromthejudge.
10.Afterthedebate,thejudgewillevaluateeachteamand
determinethewinner.
G.Conductthedebate.Duringthisperiod,theinstructorshouldtravel
fromgrouptogroup,basicallyjustlisteningbutalsoassisting
debatersandjudgeswhenthereareproblems.
IV.SUBSEQUENTDEBATES
Unlikewiththefirstdebate,studentswillhavetimetopreparefor
debatesforlaterclassesandshouldbeexpectedtodoso.(Seebelow,
V.ACCOUNTABILITY.)Theinstructorcanalsoexpectstudents
increasinglytoobservethejudgingcriteriathathavebeenintroducedto
theclassbutshouldbepreparedtomonitorandguidestudents.
Dependingonthetimeconstraintsoftheclass,workcanbedone,as
suggestedabove,withtransitionalexpressionshelpfulornecessaryin
debateandwithdebatefallacies.(Seebelow,VI.DEBATE
FALLACIES.)Withsomeclasses,theinstructorcanandmayneedto
provideguidanceastohowtousesuchresourcesaslibrariesandthe
Internettoobtainsupportforarguments.Thismaybeespecially
necessarywhenworkingwithstudentswhohavefeweracademicor
computerskills,thoughstudentsinclasseswithamixtureofthese
needsoftenhelpeachotherandshouldbeencouragedtodoso.Also,
relatedtoinformationgathering,thiswritertellsstudentsthattheycan
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useanylanguagetheywishtodotheirresearch-includingJapanese-
oneofthemaingoalsbeingtoencouragestudentstoreadandevaluate
materialsfromdifferentsourcesandtolearn.
V.ACCOUNTABILITY
Toensurethatclassroomdebatesresultineffectiveeducational
experiences,itisveryimportanttomonitorstudents.Asinotherareas
ofeducation,instructorswhodonotdothisinvitesituationsinwhich
studentsarriveunpreparedandunmotivatedforthetaskathand.As
Cotton(2001)pointsout,researchindicatesthat"holdingstudents
accountablefortheirwork...facilitateslearningandenhances
achievement"andthat"collecting[that]homework...communicate[s]to
studentsthatteachersareseriousabouteffortandcompletionof
assignments."Inthecontextofadebate,andpreparationforone,
monitoringmightmeanthattheinstructorrequirethatstudentscometo
classwithsomethinginhandindicatingthattheyhavedonesome
investigationintothetopic.(Thealternative,inmyexperience,could
wellbestudentswhoshowupatadebateclass,seatthemselvesinthe
back,andhastilyjotdownideaswhiletherolliscalled.)Toencourage
thisfullerparticipation,thiswriterrequiresstudentstohandin,fora
grade,typednotesasinFormIorForm2inAPPENDIX4,p.15,and
APPENDIX5,p.16,respectively.
FormIrequiresthatstudentspreparemerelythreeproandthreecon
argumentsforthedebate.Thisformisidealformotivatedgroupsof
studentswhoarefairlyconfidentintheiruse,andperhapsfairly
insouciantabouttheirmisuse,ofEnglish.Itisusefulnotonlyfor
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short,incompletedebatesbutalsoforfullerdebatesinwhichstudents
providearguments,refutations,andperhapsevenrebuttalsbutinwhich
theinstructorwantstopromotespontaneity.Studentsprovideevidence
thattheyhavedonesomepre-planning,buttheform,withits
abbreviatednotes,presupposesthatduringthedebatestudentswill
perhapsmorefreelydrawupontheirownlinguistic,andother,resources
tosupporttheirpositions.
Form2,thoughtechnicallyrequiringmoreevidentpreparation,may
meanlesschallengingdebatesasstudentsarerequiredtoplanouttheir
responsesinmoredetail-which,arguably,shouldbeagoalindebates.
(Thatsaid,asperthecommentsmadeaboveaboutForm1,itcould
alsoquiteconvincinglybearguedthat,wherepossible,Iinguistic
spontaneityisanequallyvalidgoalintheEnglishclassroom.)
However,instructorswithlessexperiencedand/orlessconfident
studentsmightwanttousethis,allowingstudentstoreadtheirnotes.
Infact,withespeciallynovicestudents,intermsoftheirEnglish-
languageskills,instructorsmaywanttoconsiderhavingstudentsprepare
andhandintheirnoteswellenoughinadvanceforthemtobechecked
andreturnedsothatstudentscanusethecorrectednotesduringthe
debate,theguidingprincipleherebeingthattheweakertheEnglish
skills,themoresupporttheinstructormaywanttoprovide.
(Incidentally,forinstructorswithclasseswiththetimeandneed,the
formcouldbeextendedtoincluderebuttals.Thiswriterhasseldom
hadthattimeandnotoftenfeltthatneed,however.)
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VI.DEBATEFALLACIES
Atsomepoint,preferablyinsomeofthebeginningdebateclasses,
studentswhoarelearningtododebateshouldbeintroducedtotheidea
offallacies,whichmaybedefinedasreasoningthatdoesnotsatisfy
acceptableconditionsinaformalargument.Itshouldbeexplainedto
studentsthatdebatestresseslogicandthat,therefore,astatementsuch
as(admittedlyextreme)Itsnowedbecausethechildrendanced.is
unacceptable,remaininganassertionunlessproved,somehow.Itshould
alsobepointedoutthat,differentfromthecontextofmostordinary,
everydayconversations,inadebateonemusttrytoprovehisorher
ideasscientifically,avoidingclaimsbasedonculturalbeliefs,natural
feelings,orjusthearsay.Finally,itshouldbeexplainedthatall
debatersshouldworkhardtoavoidfallaciousreasoning,beingcareful
nottouseambiguouslanguageorunquestionedassumptions.
Becausethescopeofthispaperissemi-formaldebateandbecause
thereisaplethoraoffallacies(Labossiere[1995]listsandexplains,for
example,42ofthesewhileWhitman[200l]doesthesamewith21.
Seebothofthesewritersfordetailedexplanations.),instructorsmight
wanttolimittheirintroductiontothefollowingmoreconspicuousones,
leavingtheunmentionedmajoritytoprofessionallogicians:
A.OVERGENERALIZATION
B.FALSECAUSE
C.IGNORlNGTHEISSUE
A.OVERGENERALIZATION-Thisfallacyresultswhengoingfroma
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generalcasetoaspecificcase,orviceversa.Forexample,tosay
thatitiswrongtokillisafallacysincemanywouldagreethat
killinginself-defensecouldbeanexception.Equally,othersmight
saythatkillingasalegalformofpunishmentisacceptable.The
personwhomakesthisassertionneedstoqualifyit,perhapssaying
thatitiswrongtotakehumanlifearbitrarilyandunnecessarily.As
anexampleofgoingfromaspecifictoageneralcase,itisafallacy
tosaythat,basedonyourexperience,cellphonesareauseless
deviceand,consequently,shouldbebannedfrompublicuse.Many
peoplefindcellphonesuseful,especiallyinemergencies.Youmust
rememberthatothershaveexperiences,andneeds,thataredifferent
fromyours.
B.FALSECAUSE-Thisfallacyresultsfromassigningawrongorfalse
causetoasituationorevent.Specificexamplesofthisfollow:
1.AFTERTHIS.THEREFORE.BECAUSEOFTHIS-Thisfallacy
occurswhenmakinganunsupportedclaimthatafirsteventor
conditioncausesasecondone.Forexample,itisfallacious
reasoningtomaketheunsupportedclaimthattheexistenceof
thedeathpenaltydetersviolentcrime.Inadebate,whenyou
makeastatementsimilartothis,youmustproveit.Ifyoudo
not,itremainsanassertion.
2.EITHER-OR-Thisfallacyoccurswhenonerationalizessomething
tobeeither"blackorwhite."Forexample,iftwocountriesgo
towar,itisfallaciousreasoningtosayitmustbethefaultof
oneortheother.Itcouldbethefaultofboth.Explainyour
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blame.
C.IGNORINGTHEISSUE-Thisfallacyoftenarisesbecausethe
speakermayhavetroubleprovidingargumentsfororagainstatopic
andtriestoavoidtheissue.Thefollowingarespecificexamples:
1.ADHOMINEM-ThistermcornesfromtheLatinwordsmeaning
"againsttheman."Thisfallacyoccurswhenthespeakerattacks
hisopponentratherthantheargument.Forexample,inadebate
onthevotingrightsofforeignresidentsinJapan,ifonespeaker
attacksanothersayingthat"youareaforeignresident;therefore,
ofcourseyoufeelthisway,"hisargumentationisfallacioussince
heisattackingtheperson,nothisarguments.
2.FALSEAPPEALSTOAUTHORITY-Thisfallacyinvolvesan
undeservedappealtoauthorityanddignity.Forexample,before
youbaseyouargumentontheauthorityof,forexample,Dr.
Bunce,thatcellphonescausecancer,youshouldfindout
whethers/heisaprofessorofSpanishoranM.Dwhohasdone
theresearch.Ifyoudonot,yourreasoningisfallacious.
3.APPEALSTOIGNORANCE-Withthisfallacy,thespeakertries
tooverwhelmtheaudiencewithalargevocabularyorwitha
largeamountofmaterialsaboutwhichs/hemayknowlittle.
Cornmunicationisirnperativeindebate,andsopotentially
confusingvocabularyaswellasgraphs,charts,statistics,etc.,
shouldbeexplained.Nottodosodefeatsthepurposeofdebate.
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Vrr.CONCLUDlNGREMARKS
DebateinEnglish-1anguage(andother)classroomsinJapanisan
educationalapproachthatcanbecarriedout,providedinstructorsadapt
theirmethodologytotheneedsoftheirstudents.Whetherdonewith
beginning,intermediate,oradvancedclasses,studentscanpickup
knowledgethatcanprovidethemwithdeeperinsightsintotheworld
aroundthemaswellascognitive,academic,andsocialskillsthatcan
helpthemcopewithfutureencountersinit,resultinginricher,more
meaningiullives.Theaboveoutlineisastepupthatroad,onewhich
requiresthesteadyhandofaguidewhoiswillingtoslowdown,or
speedup,thepaceasnecessary,and,ofcourse,toofferencouragement
andmakedemands.
ThiswriterbeganhavinghisEFLstudentsdodebatessometimeearly
inhiscareerinalanguageinstituteinJapanandlearnedveryquickly
thatstudentsinhisclasseswerewillingandabletoarguetopics,
usuallywithinitialhesitationbutoftenwithlaterpassion,sometimes
untilwellaftertheclasssessionwasover.Basedonthisexperience
andthatofothermembersofaverydevotedfacultyatthatinstitute,
withthego-aheadfromasupportiveadministration,curriculumchanges
weremadeintheprogram,addingaDebatecoursetotheIntermediate
levelaswellaslead-updebateactivitiestothelowerlevelsandfurther
debateactivitiestotheAdvancedlevel.Notlongafterthis,semester-
finalintra-levelandinter-1eveldebatecontestswereinstitutedwithgreat
success,muchtothesatisfactionandpleasureofthestudents,faculty,
andadministration.Forsornetime,thiswriterhasalsobeendoing
debateswithuniversityireshmen(whoaregradedontheirpreparation)
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aswellaswithstudentselsewhere(whoarenotgraded)and,despite
theinevitableneedtojuggleandsometirnescajole,cansaythathe
continuestobeimpressedbytheiraccomplishments.
OrganizingandcarryingoutdebatesintheEFLclassroominJapanmay
seemadauntingtasktosome.However,itishopedthatthispaper
willhaveprovidedsomeinsightsintodoingso,therebyencouraging
educatorshere(andelsewhere)totakethestepsnecessarytoengage
inthispotentiallyproductiveactivity.Therewardsforourstudents,
andeventuallythecommunity,aretoogreatnottodoso.
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APPENDIX1
JUDGINGCRITERIA~
ORGANIZATION Informationispresentedinaclear,Iogicalorderwithtransitions2
DEFlNITIONS
Wordsthatmightcausemisunderstandingsin
thepropositionandthedebateareclearly
defined.
CONSISTENCY,
RELEVANCE
ldeasarelogical3andconsistentwitheach
otherandwithotherideaspresentedduring
thedebate.Arguments,data,examples,etc.,
arerelatedtotheproposition.
BODYLANGUAGE
Bodylanguage4isappropriatetodebateand
reinforcesarguments.Teammemberssitup
straihtandhavegoodeyecontactwhen
speaing.
VOICE Debatersspeakclearlyandaudiblymatoneofvoiceappropriatetodebate5.
EXAM:PLES,FACTS,
DATA,STATISTICS,SOURCES
Clearandreputablesupportisprovidedfor
thearguments,showmgresearchand/or
seriousthoughtdoneonaproposition.
EFFECTrvENESS
Debatersuseinformationprovidedbythe
opponentteamtopointoutcontradictions,
inconsistencies,irrelevanciesandfallacies,
therebyneutralizingthearguments,definitions
anddatapresentedbytheiropponents.
1ThiswriteroftenincludesanENGLISHcategory,wherebystudents
areencouragedtouseallEnglish.
2Atsomefuturepoint,theinstructormaywanttoprovidealistof
theseandgooverthem.
3SeeVI.DEBATEFALLACIESabove.
4lnsistongoodpostureandeyecontactfromdayone.Slouchingsends
outanegativemessage;monotonereadingfromnoteswithout
occasionallylookingatothersdoestoo.
5lnsistonthisiromdayone.
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APPENDIX2
SCORESHEET~"
An Introductory Outline
PROPOSITION:
PRO 0-5 NOTESNOTES0-5 CON
ORGANIZATION ORGANIZATION
DEFlNITIONS DEFINITIONS
CONS/REL CONS/REL
BODYLANG. BODYLANG.
VOICE VOICE
EXAMPLES,ETC. EXAMPLES,ETC.
EFFECTIVENESS EFFECTIVENESS
TOTAL TOTAL
*Themaximumtotal
2Modifythescoring
ineach
system
columnis35.
andtheformas necessary.
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APPENDIX
SCHEDULE*,
3
PRO CON
IstAFFIRMATIVEARG.' 11/2minutes IstNEGATIVEARG. 11/2 minutes
2""AFFIRMATIVEARG. 11/2minutes 2~"NEGATIVEARG. 11/2 minutes
3*"AFFIRMATIVEARG.11/2minutes 3'"NEGATIVEARG. 11/2 minutes
5-MINUTEBREAKTOPREPAREQUESTIONS
3-MlNUTEQUESTIONPERIOD 3-MINUTEQUESTIONPERIOD
5-MlNUTEBREAKTOPREPAREREFUTATIONS
REFUTATIONOFCON'SIstARG,Imin. REFUTATIONOFPRO'SIstARG. Imin.
REFUTATIONOFCON'S2"*ARG.Imin. REFUTATIONOFPRO'S2""ARG. Imin.
REFUTATIONOFCON'S3'"ARG.Imin. REFUTATIONOFPRO'S3'*ARG. Imin.
2-MINUTEBREAKTOPREPAREFlNALAPPEALTOJUDGE
FlNALAPPEAL 1minute FlNALAPPEAL 1minute
*Adaptthetimeconstraintstothe
offreespeakingcanbepainfuland
developedEnglishskills.
'Thetotaltimethisdebateshould
orientationandpreparation.
'ARGUMENT
levelofyour
unproductive
takeis35
class.Longerperiods
forstudentswithless
minutes,notincluding
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APPENDIX4
FORM1
Name Date
PROPOSITION:Catsmakebetterpetsthandogs.l
PROARGUMENTS CONARGUMENTS
1.Catsaremoreindependentthan 1.Dogscanguardthehornesof
dogs.Youcanthereforeleave theirownersbybarkingand
themaloneforlongerperiods evenprotecttheirowners.Big
inyourmodern,busylife.You dogsareespeciallyusefulfor
alsodon'thavetotakethem protection.
forwalks.
2.Dogsoffercloser,more
2.Catsaregenerallyquieterthan constantcompanionshipbecause
dogs.Theydontdisturb theyarenotsolitaryanimals.
neighborsbybarking. Therefore,theyareespecially
goodinthesetimeswhen
3.Catsarecleanerandeasrerto peoplelivelonelierlives.
takecareofthandogs.You
don'thavetobathethem. 3.Dogscanbetaughttodotricks
Theyeatlessthanmostdogs. andotherthingstoentertain
Whendogsgotothebathroom, andhelppeople.Theycan
youhavetocleanupafter learndozensofcommands,
them.Catsburytheirmess. whichshowsthattheyare
moreintelligentthancats.
l Instructorswithmorechallenginggoalsmaywant
likethisinthefirstdebate,movingonto
propositionsinsubsequentdebates.
touse
more
aproposition
"nnportant"
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APPENDIX5
FORM2
Name Date
PROPOSITION:Catsmakebetterpetsthandogs.
PROARGUMENTS
1.Catsaremoreindependentthan
dogs,soyoucanleavethemfor
longerperiodsinyourmodern,
busylife.Youalsodon'thaveto
takethemforwalks.
2.Catsaregenerallyquieterthan
dogs.Theydon'tdisturb
neighborsbybarking.
3.Catsarecleanerandeasierto
takecareofthandogs.Youdon'thavetobathethem.They
eatlessthanmostdogs.When
dogsgotothebathroom,you
havetocleanupafterthem.
Catsburytheirmess.
REFUTATIONOFCONARGUMENTS
1.However,oftendogsbark
unnecessarily,disturbingneighbors.
Theymightalsobitethewrong
people.Bigdogscancause
unnecessaryfear.Scaringpeople
unnecessarilyisbadforhuman
relations.
2.However,catscanalsooffer
close,constantcompanionship,
eventhoughtheyaremore
solitaryanimals. Acat's
companionship,bytheway,
requireseffort.Also,catsdisplay
awiderrangeofemotionsthan
dogs,amongothersannoyance,
dislike,bliss,anddisdain.These
emotionsoffermorestimulation
tolonelypeople.
3.However,thatcatsdon'tdotricks
forpeopledoesn'tnecessarily
showthattheyarenotintelligent.
Asamatteroffact,itshowsthat
theyareincontrol.Wecan
learncontentmentfromthisself-
control.
CONARGUMENTS
1.Dogscanguardthehomesof
theirownersbybarkingandeven
protecttheirowners.Bigdogs
areespeciallyusefulfor
protection.
2.Dogsoffercloser,moreconstant
companionshipbecausetheyare
notsolitaryanimals,sotheyare
especiallygoodforlonelypeople.
3.Dogscanbetaughttodotricks
andotherthingstoentertainand
helppeople.Theycanlearndozensofcommands,which
showsthattheyaremoreintelligentthancats.
REFUTATIONOFPROA GUMENTS
1.However,ifyouwantindependent
petsorindependencefromthem
thenyoudon'tneedthem.Thepointofkeepingpetsisinterdependence. Also,taking
yourdogforawalkishealthyfor
you.
2.However,catsalsomakenoise,
anddogscanbetaughtnotto
bark.Anyway,barkingcanbe
good,especiallywhendogsare
warningtheirownersofstrangers.
3.However,again,thatyouowna
dogmeansthatyouhave
responsibilityforitscare.
Bathingitispartofthat
responsibility.Asalreadystated,
childrencanlearnfromthis.It
maybetruethatmostdogseat
morethancats,butthatisa
responsibilityyouacceptwhen
yougetalargedog.Youalso
havetocleanupaftercatswhen
theyusetheircatlitter.
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